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AJSTRACT .
Questions about how parents' childrearing time
becomes associated with different developmental outcomes and about
the relative 1mportance of the quantity and quality of shared
parent/child time remain largely unanswered. A study explored such
associations in a sample of 48 white middle class’ third and fourth
gracers (24 boys and 24 girls) and their mothers and fathers. Each
child received a battery.of five cognitfive and achievement tasks.
Teachers were asked to‘'rate the children on their classroom

- behav;ors, including leprning effectiveness, memory, :attentiveness,

and cooperativeness. Both‘parents were interviewed, asked to keep
diaries >f time spent with their child, and requested to record thuir
child's activities. Parents specifically indicated indirect, direct,
or available time with théir children. Results indicated large
interfamily variability but no differences in the time parents and

children spent together with respect to the sex of the child. In .

addition, it was found %that mothers' available time for contact with
the child exceeded the avaxlable time of fathers. Finally, while a
positive relatxonshxp was found to exist between the amount of time
fathers spent supervising their children and teacher ratings of the .
children's cognitive agbilities, the inverse was true for mothers'
time. These and other/results suggested the relationship between
parents’ time and children‘'s development was not straightforward, nor
was it the same for mothers and fathers in this sample.
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Abé%ract
4 * * 1
The questions of how parents' childrearing time becomes assoclated

with different developmental outcomes, and of the relative importance of

- ’ L

; the quantity and quality of shared parent-child time, remain largely un-

answered. This -study explored such ahspciations-in‘a sample of 48 white,

-

middle-class third and fourth graders and their parents. The amount'of v
time fathers spent supervising their children was positively related'to

teacher ratings of the children's cognitive abilities, but the inverse was
. ‘! ".,_
true for mothers. These and other results suggest the relation between

a

parents’ time and children's development is nbt straightforward, and very

different for the mothers and fathers in this sample.
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. + The Time Parents and Children Spend Together F

This study explored relations between the time parents and children

4

spend togethefdand individual deVelopmenégl differences among the children.

-

Despite thé plausibility of such connections, it has only been recently that

A
attention has been focused on substantiating or detailing how such a relation

-~
works. . 7

- .

A _ Method

-

A total of 48 families were recruited :through their children's
- .

elementary school in a‘Detroit suburb. The children, split equally with
24 boys and 24 girls, were third and fourth graders from middle-class, white,

two-parent families.

Eich child received a battery of 5 cognitive and aehievement tasks.

Teachers %ere asked to rate the childrem on ten classroom behaviors including,

for example, learning effectiveness, memory, attentiveness, and cooperative~
ness., ¢ .

Both parents were iﬁterviewed and asked t; keep diaries of the time
they ;:spent with their child for the Tuesday, Thursday, and Saturday following
the interview. .Pare'nts were asked not to cocasult one another, and to complete
their diaries independently. -They were instructed to make diary entries
from the time their child got up in the morning until the c¢hild yent to:; bed.
They accounted for their time in 15-pinute intervals deseribing oyly one

S

activity per iInterval. .

Both mother and father were asked to éecord their child's activities,

and fo note with whom the child sﬁent his or her time. Each pareﬂt also
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recoxrded the level of contact ;ith his or her child for each iS-minute
interval. There were three possible contact-leveis: (1) A parené in-
dicated gisgggsfimé with his or her child when the& were engaged in the same
activity together anq no one else was present. (2) Indirect time included
time spent torether, gut parent and child were either engaged in different

activities and/or" another person was present. Interaction occurred,.but

~

it may have been only intermittent. (3) Available time included supervisory
- Fa
situations -in which the parent was easily available without offering much
5, ’ . .
attention to the child. -Eoﬁhai:SCt’ Indirect, and Available times, two

estimates were calculated: (1) a 5-day werk week estimate was cé%pulated
#

by multiplying,the a%erage of the Tuesday and Thursday times by 5; (2) a

2~day weekend estimatejﬁas obtained by doubling the Saturday measures.

TheSe estimates were calculated for all mothers and fathers who returned

diaries. -

Results

There were no child-related sex differefices iwm any of the weekday,

) weekend, or togai week times mothers and fathers spent with their children.
" . - .

Both mothers' and fathers' times were highly variable, but on the

average, mothers spent signi}icantly more time with their children than

-

fathers in each weekday category. This trend was not nearly as one-sided
on weekends, and for Direct time, the fathers' average exceeded the mothers'.

For total week estimates, fathers spent significantly léss Available and
Indirect time than mothers, but Direct times were more similar. °

- N 1 -
For both parents, Direct and Indirect times were consistently greater

for children with ope or no siblings., ‘Available time was always §reater when
g .




. { (4) Increased paternal Availq%lé time was associated with dincreased

~ a ﬁ

1 .
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there were two or more siblings. ( } ) B S .
L3 - .
. * i A seriles of stepwise regression analyses were completed to determine

-

the relative importanl:;e of parent time and education as predictors of !:he )
child's task performance and teacher ratings. Parent times were not associ-

ated’with the children s task performances. Three variables were found to

be important in the prediction of the Cognitive‘Abilities teacher rating scales: .
¥ ) »

.father Available time, father education, and mother Available time. (Increases

in the fgthets' Available time and jfathers' educatién were assoclated with .

@ - 4 . 1

increases in'this set of teacher ratings; increaseé:in mothers' Available

times wefe related to decreases in these ratings. This is an especially
important finding since the Cognitive Abilities scales were the ratipgs most ’
- . . \f .

strofgly and consistentdy related to children's concurrent and subsaquent
t . .

school performance. N . :
W LIE
Thus, the mosg< szgnificent results are these:
(1) There was large interfamily variability in the times mbtners
and fathers spént with their child. '

(2) There were nolchild—related sex differences in the time parents,

¥y -
and children spent together. v

{3) Mothers' Avallable time with thelr-school-age hildren exceeded

fathers', but’ fathers' Indirect and Direct timgs more closely
r——.\w' . * - - . -

apﬁroximated those of the mother. oo Con

LY 3 n

teacher ratings of the child's cognitive abilities; the oppodite

L) .-
v » . Ll el

ar
was true for mothers. . '

Discission _ .

¢ - )

There were threz puzzling findings: % :

LY

. 1. Parent-child times were never associated with the children's task

RJ!:‘ performances, but both father ,»nd mother Available times were strongly ~—~ ~

A




assocdated with the teacher ratings. The time parents spend with their '
zlf‘childqen should influence both cognitive and social devélopment. If th{; .o
T is true, parent time would pro:iuce a relativeiy smaller impact on eithér N

. . r 'Y ,
~Cognitive or social development than on ‘both taken together. Teacher ratings

+

assess Both areas of development, but testing taps the child's cbgnitive
- - LY
abilities alone. IThuq;.relations may exist betweep parent time and teacher

ratings but not between parent time and the children'é.task performances.

- » ,
. “he converse may also be true: the amount of Available time parents devote

+ . <« .

to their children may depend more closely on the teacher rated attributes

. than on the tesfed skills, - "

r ', .
, . ) .2. Vhegn a relation existed between mother Available time and a

o

teacher rating, it was negative. Increased mother Availabie time Emy have

been a yeaction to the child behavior rated by the teachers. That is, :

-
children who received;geherqlly lower teacher ratings may have been pexr- - \~

-

ceived by their motyers as requiring more supervision. :

5; Wheq relationships existed between -parent time and the teaéékq
ratings, it wa§ almpst always Avgilable time that was involved. 'ﬁhy are
the two measureé of parent-chiid ?nteractiéqﬂwlndirect, and Direft times,'

~not strongly reldted to the child measures? Theorists have suggested that
. ‘ R

% : . . )
the timq‘parents spend in dinteraction with‘ﬁheir children enhances the

-

children's cognitive development. This ‘hypothesis was not supported, but

-the“time measures used in-this repearch have “two shortcomings. First, ‘he

*

A;f time measureé‘used here-fail.?o capture the changing history of..the parent-

child relationship. That is, the time parents now Spend with Eﬁeir third

A
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and fourth graders hay not reflect the time they have- spent over the ﬁa;t

‘niné or ten years.,'Second, the quantity of time parents spend interacting

1 - “ .
with their child may have no relation to the quality of the interacti
/ . .
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